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Abstract 
Africa has long been considered as a continent of troubles. The African "curse" has long been inves-
tigated all over the world with specific agendas. Most African researchers in their turn have mostly 
reproduced the conclusions reached before for several reasons including financial ones. 
This paper aims at analyzing one of the major causes explaining why Africa is still lagging behind 
in most fields: failure to take into account cultural background including language in the learning 
process and the education systems. Language is included into culture and vice versa. The transmis-
sion of knowledge from one generation to the other should be rooted into culture. Dissociating lan-
guage from cultural background is creating an artificial leadership and a superficial development. 
The linguistic situation of most African countries has been characterized as a diglossic one, which 
implies that there is a linguistic distribution of languages according to their function in society. This 
situation is mostly due to the fact that the new topics brought about by colonisation have often been 
assimilated to the coloniser's language and culture. Thus, European languages seem to be fit for 
schooling, scientific disciplines and somehow religious issues, while local languages seem fit for 
sociocultural matters and to a certain extent certain religious ones. So, school subjects in general 
have been assimilated to the language which brought them. Knowledge, aptitude and even intelli-
gence have often been and are still associated to the mastery of the coloniser's language. Relying on 
the existing literature on post colonialism and on data from the case of Burkina Faso in the fields of 
education, health and justice, this paper will be descriptive and analytical. The methodology both 
describes and analyses statistical facts. It then tries to suggest solutions on how to reconsider a 
number of concepts. 
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Introduction 

Language issues are very complex in Africa owing to the fact that the continent is home to nume-
rous languages which do not have the same status. The linguistic situation of post colonial Africa is 
referred to as a diglossic one where languages do not fulfill the same functions within the society 
(Sanon-Ouattara 2005). Education includes all activities that impart knowledge or skill or the know-
ledge acquired by learning and instruction (Worldweb dictionary). Learning is defined by the same 
dictionary as the cognitive process of acquiring skill or knowledge. Education in its broad meaning 
is also referred to as "the gradual process of acquiring knowledge", "the activities of educating and 
instructing", "the profession of teaching" and even the "result of a good upbringing" especially the 
"knowledge of correct social behavior" (WordWeb dictionary). So, any activity meant for training 
through a process of instruction falls under the scope of Education. Communication appears then as 
one of the most important tools in this process if no the most important one.  
The notion of development is very complex and definitions differ according to perspectives. It can 
be political, economical, social, human etc. Whatever the definition, development is rooted in 
culture and community. It cannot be imported from elsewhere if it were to suit the population for 
which it is meant. (KI-ZERBO, 1991). Culture is defined in the preamble to Universal Declaration 
on Cultural Diversity (2001) as “…the set of distinctive spiritual, material, intellectual and emotio-
nal features of society or a social group, and that it encompasses, in addition to art and literature, 
lifestyles, ways of living together, value systems, traditions and beliefs". (unesco.org).The very first 
item determining culture is language and the theory of linguistic relativity, the weak version of lin-
guistic determinism also asserts this fact. People's perceptions of the world is related to the lan-
guages they speak (Sapir whorf hypothesis). Therefore, one may assert that language and develop-
ment issues are closely intertwined and arguments for this position are legion (Napon 2001, Nikie-
ma 2010, Zsiga 2014, Salzmann et al. 2012, www.unesco.org). 
  
 Culture enables development when projects acknowledge and respond to the local context and the  
 particularities of a place and community through the careful use of careful resources, as well as emphasis on  
 local knowledge, skills and materials. Emphasizing culture means also giving members of the community an  
 active role in directing their own destinies, restoring the agency for change to those whom the development  
 efforts are intended to impact, which is crucial to sustainable and long-term progress. (www.unesco.org) 

Research Objectives and Methods 

This paper aims at analyzing the linguistic and cultural barriers to learning and development in 
Africa. To reach this objective, the main questions to be investigated are :  
What is the state of the art of the current education system in Burkina Faso ?  
How can language and cultural barriers constitute an obstacle to development ? In other words, how 
can the wrong use of language in education explain the delay of Africa.  
What are the challenges to take up to improve the situation ? 
Literature on education systems in Burkina Faso and in Africa abounds (Ouedraogo, 2000, Nikiema 
2003, Nikiema et Pare 2010, Napon 2001, Napon 2003, Doudjidingao 2009, Kazamias 2009, Ki-
Zerbo 1992, etc.). The methodology both describes and analyses the existing literature in addition to 
law provisions, language policies and the development of new teaching materials. The paper further 
relies on some data collected in the framework of other research work in the field of justice and 
health (Sanon 2016, 2017, Yoda et al. 2019, Batchelor et al. 2009, Mikkelson 2000) to fuel discus-
sion. We also draw information from two workshops organized at University Ki-Zerbo. The first 
one on "the practices of university teaching in human and social sciences" held in January 2017, 
raised the issue of language and culture in teaching. The second one, in collaboration with the uni-
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versity Gaston Berger and the university of Nottingham (UK) was held in October 2018 on "com-
munication in a medical setting". It raised communication difficulties in a medical setting and in the 
field of health in general. Both workshops addressed the issue of multilingualism and development. 
Besides, in the framework of a research work on language issues in tribunals and hospitals, we 
conducted surveys among the practitioners of these fields. The first survey was conducted among 
medical doctors on communication problems they encounter with their patients while providing 
care, and among patients about their communication needs (Sanon 2016). The second survey was 
conducted among judges and court interpreters on the communication needs in 2016-2017 (Sanon 
2017).  

1. Education Systems and the Use of Language 

1.1. Education systems 

Education systems all around Africa have followed the patterns of former masters'. In principle, as 
(Kazamias, 2009 : 40) rightly put it, "each national system of education is characteristic of the na-
tion which created it and expresses something peculiar to the group which constitutes that nation; to 
put it another way, each nation has the educational system that it desires or that it deserves." Howe-
ver, in most African systems, there has been no creation but transfer of education systems while the 
contexts of reception were not the same.  
In diglossic societies, There is an unequal distribution of the use of languages. The colonial lan-
guages are used for scientific and education matters and others, the local ones are used for social 
and cultural ones (Sanon/Ouattara 2005). Many international conferences such as the world educa-
tion forum held in Dakar in 2000 have pointed out the necessity to include local languages and 
culture into education in order to achieve the objective of quality education for all (Unesco/Breda 
2000, 2011). Nonetheless, no result was achieved and African countries seem to be reluctant to this 
idea of bringing African languages in the educational system and the administration. Instead, there 
is a rush towards more conventional and "international" languages which are said to give more op-
portunities. The specific case of Burkina Faso's education system is full of contradictions. 

Education in the loi N°013-2007/AN portant loi d'orientation de l'éducation is defined as a set of 
activity which aims at developing physical, intellectual, moral, spiritual, psychological and social  
potentialities of human beings, in order to contribute to their socialisation, autonomy, fulfillment 
and participation in economic, social and cultural development (our translation).  

This law provides in its chapter one, section two, a number of definitions. We are going to present 
here some of them : formal education, informal education and non formal education. Formal educa-
tion is defined as a set of activities taking place in a school, university and vocational training fra-
mework. Informal education is any form of non structured education contributing to the training and 
social insertion of the individual. Non formal education is any training or education activity structu-
red and organized in a framework other than school. It includes literacy programs, trainings and the 
development of a literate environment (our translation). In chapter two article ten, the issue of lan-
guage of instruction is raised. The law provides that the languages of instruction are French and lo-
cal languages. Further, there is an entry specifying that other languages can be used as medium of 
instruction in accordance with the laws in force. More interesting are the objectives of the education 
system. Chapter two, section two, article fourteen provides that the education system of Burkina 
Faso aims at providing a teaching adapted in its contents to the methods, the requirements of the 
technological, social and cultural evolution and taking into account the aspirations, value systems of 
Burkina Faso, Africa and the world. Formal education is well structured. It has primary, secondary 
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and tertiary levels. Non formal education provides training to  children under five, to non-schooled 
young people and dropouts above fifteen. Its objectives are among others, to fight against illiteracy, 
to provide specific trainings and to contribute to the promotion of cultural values.  

As regards these provisions and their application on the ground, the following remarks can be made  
First of all, formal education has always used European languages mainly, even though there have 
been attempts of introduction of local languages. The notions of "formal education" and "non for-
mal education" have more to do with the languages used than anything else. They suggest that any-
thing formal or official must be in French and this complies with the use of French as the official 
language of the country. Mentions of national languages are made but remain vague even though 
one of the stated objectives of the education system is to adapt the teaching to the cultural evolution 
and to take into account the value systems of Burkina Faso, Africa and the world. As for non-formal 
education, some of its objectives clearly stated are the promotion of cultural values and  illiteracy 
control. Therefore, the conclusion that one may be tempted to draw is that the organization and de-
finitions of education systems in Burkina Faso suit the characteristics of a diglossic environment : 
French is used for scientific matters and local languages are used for the promotion of cultural va-
lues and literacy programmes which include only local languages. The use of local languages in the  
formal education system  has stopped in spite of its very promising results as explained below.  

1.2. Bilingual Education in Burkina Faso 

The introduction of local languages in the system of formal education was done in some school fol-
lowing some successful stories about adults' literacy programmes. It was carried out as a pilot trial 
in four regions of Burkina Faso. Previous reports on this activity showed very encouraging results. 
Malgoubri (2011) explains that bilingual education was first implemented from 1994 to 2001 in a 
system where the teaching was carried out in two languages (Moore and French). Then from 
2001-2002, the teaching started first with the children's mother tongue and gradually shifted to 
French, when the learners were deemed able to understand this language.The objectives of this bi-
lingual teaching was (i) to improve the internal and external effectiveness of basic education, (ii) to 
connect the act of learning to that of producing, (iii) to reassert the value of positive cultural values, 
(iv) to raise the quality of basic education, (v) to establish connections between formal and non 
formal basic education, (vi), to improve the ratio cost-effectiveness of basic education, (vii) to deve-
lop the autonomy of local initiatives of development. The peculiarities of bilingual education here is 
the fact that both languages are used simultaneously as media of instruction (Malgoubri 2011 : 2). 
The whole programme was funded by technical and financial partners such as ELAN (education 
and national languages), AUF (Agence universitaire de la francophonie), IFEF (Institut de la fran-
cophonie pour l'éducation et la formation), the NGO "solidar suisse", "enfants du monde", etc. Re-
sults were very encouraging because the success rate was higher than in traditional schools  (Ni-
kiema and Pare 2010). Education authorities of Burkina Faso seem to be aware of the advantages of 
teaching in local languages. 
The Secretary General of the ministry of education on the event of a workshop organized by the 
NGO Solidar Suisse " in November 2018, explained that the introduction of local languages in the 
education system is the the foundations on which lies the future of Burkina Faso (www.faso.net, 15 
novembre 2018). He leaned on Ki-Zerbo's words to support his position : "Nous ne pouvons pas 
renoncer à nos langues ; cela n’est pas possible. Aucun peuple ne peut se développer, s’épanouir 
complètement, si ce n’est dans le cadre de sa langue maternelle" To summarize his words, no 
people can develop and fully fulfill itself in a language other than its mother tongue.  
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In February 2019, another event gathered education actors : the celebration of the international day 
of mother tongues. Many positive views were expressed in favor of bilingual education. Leaning on 
statistics showing that about 40% of the inhabitants of the world representing more than 2 to 3 bil-
lion people do not have access to instruction in a language that they speak or understand (Walter 
and Benson 2012 quoted by www.faso.net), participants in this event reasserted their commitment 
to the use of mother tongues at school. The minister of national education, literacy programme and 
the promotion of national languages, Professor Stanislas Ouaro asserted « la langue maternelle est 
généralement la langue que l’enfant maîtrise le mieux, celle dans laquelle l’enfant est le plus à l’aise 
pour communiquer avec les autres". Following him Tidiane Salo speaking on behalf of UNESCO 
added. « Chaque langue maternelle mérite d’être connue et valorisée davantage dans toutes les 
sphères de la vie publique. Ce n’est pas toujours le cas ». Participants were unanimous to say that 
all mother tongues count and that they are essential to build peace and a sustainable development. 
For M. Salo, language choice and the way it is used can make learning easier or more difficult. Si-
milarly, it can make the learner autonomous or completely dependent. In the same vein, another 
eminent participant, professor Ouédraogo, former minister of secondary and higher education put 
bluntly: "It is impossible to build anything sustainable by borrowing another culture's tool.These 
types of development ready-to- use with results assured do not exist anywhere. Development must 
not be thought of as something imaginary after which one runs because there are people ahead. It 
must be defined according to one's personal values, one's expectations and own ways" (our transla-
tion).  
It clearly appears that education actors are aware of the language problematic in the education sys-
tem and its consequences on development.  

2. Obstacles to Development  

2. 1. The colonial language and education system 

It has been clearly established that the colonial language was brought to Africa along with a culture 
of education practices and methods (Botwe-Asamoah 2005, Wa Thiong'o 1994, Ki- Zerbo 1992). 
The relationship between language, mindset, culture and identity has long been documented. 
Botwe-Asamoah (2005 : 4) pointed out how Kwame Nkrumah found that colonialism "dehumani-
zed the cultural personality of the African" by among other things attacking African culture and 
world view through epistemology. "Because culture carries rules for thinking, the European, during 
colonialism, introduced a type of educational system that transported total European cultural natio-
nalism to their colonies in Africa." (idem). Hence, the mission of African education was and is still 
to promote European culture and ways of thinking through the use of their language. The French 
education had to survive through the colonies."This policy of non-use of indigenous languages in 
formal education is largely due to a survival of French education policy during colonial time, which 
encouraged or rather imposed the use of French while discouraging, even forbidding the use of 
African languages in schools" (Ouedraogo, 2000 : 25). Wa Thiong'o (2003) reports similar cases in 
Kenya where local languages were forbidden even in the school yard. The education system 
brought to Africa was a Eurocentric one in all aspects. The school systems were meant in English 
speaking colonies to make "inferior copies and caricatures of the English man" (Botwe Asamoah 
2005 : 4) and in francophone colonies, to make little French men who were proud to proclaim that 
they mastered French more than their local tongues (Fanon 1952). This situation led Botwe Asa-
moah to rightly say that the African students turned out to be "neither fish nor foul as they were de-
nied information about their past and told they had no present" (idem).  
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If one has a look at the way the so-called "formal" education system was brought to Africa "as a 
duty of humanity" (Botwe Asamoah 2005 : 4), to "raise the African to the level of "other 
men" (idem), it becomes clear that the mission was to take the African out of his cultural context 
and put him in the European one in order to better reach the objectives of domination. The assimila-
tion policy reported in the literature (Fanon 1952, Wa Thiongo 1994) used humiliating and deroga-
tory methods in education which set Europe and European methods as the examples to follow to be 
raised to the level of "human". Africans are aware of this policy and its objectives but still seem 
unable to react and change their fate. Some obvious reasons are economic and political. Many Afri-
can countries undergo a lot of pressure from various funding agencies such as the World Bank, the 
International Monetary Fund and other UN institutions. "The world Bank recognizes that fluency in 
imperial languages may help promote political stability and build national unity as well as serve 
economic purposes" (Mazrui 2003 : 87). Policies and funders' interests are tightly bound. The Struc-
tural Adjustment Programme which was imposed on African countries is another argument suppor-
ting that view. It does not favor investment in the field of education. Francophone Africans seem to 
have an additional constraint due to bilateral accords and agreements in their education systems as 
explained by Ouedraogo (2000). 

 In addition to bilateral accords and agreements binding the educational systems in     
 francophone African states to the French education system and educational practices, all the countries that use  
 French as their language of education integrate practices suggested or recommended by such institutions as “la  
 Francophonie”, “la Conference des Ministres de I’Education des Etats d’Expression Francaise    
 [CONFEMENI”, etc. (Ouedraogo 2000 : 26). 

Breaking with established rules requires a strong economy because there is no need to adopt poli-
cies if one is unable to put them into practice. African governments are not politically nor economi-
cally strong enough to implement their own laws and policies. In many countries, the issue of me-
dium of instruction is not as problematic as in former colonies. Languages to be taught at school are 
determined by the sociology of translation which determines the translation volume from local to 
foreign languages and vice versa (Wolf 2010). Hence, introducing foreign languages to the educa-
tional system obeys some basic principles of usefulness and interest for the country and its inhabi-
tants. This still has to be found out for countries whose choices seem illogical in many respects and 
tend to be obstacles to development. 

2.2. Development obstacles related to languages and education in Burkina Faso 

Sanon/Ouattara (2016) demonstrated how the "wrong" use of language by the administration can 
hinder human rights and slow down development in Burkina Faso. Later in 2017 she conducted a 
survey in the field of health and initiated similar work in the field of tribunals which prove that lan-
guage issues are development ones in multicultural and multilingual communities are closely lin-
ked. Nikiema (2003) explained how members of parliament were unable to take part in debates du-
ring sessions because of the language barrier. Napon (2003) raised the issue of low status of local 
languages which prevents their speakers from reaching social fulfillment. Nikiema and Pare (2010) 
found out that the wrong use of language prevented many students from succeeding.  
In the field of justice, communication is sometimes impossible because of the language barrier and  
this turns the judicial system into an artificial one with educated judges initiated to the judicial lan-
guage on the one side, and a population completely disoriented on the other side. Many prisoners 
kept in preventive detention cannot be judged because of language barriers (Sanon 2017). They are 
kept imprisoned till a solution is found for the language barrier. The constitution is nevertheless 
clear on the issue of equality between people. In addition, the right to be judged in a language of 
one's choice is recognized by the United Nations. 
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The judicial system of Burkina Faso has reproduced the French one in the language and the opera-
ting mode. Many people, even educated ones, do not understand the technical language used in tri-
bunals (Mikkelson 2000).There are a lot of misconceptions and lack of knowledge of the concepts 
used. We have tried to understand and translate some expressions used during trials in two local 
languages, Mooré and Dioula in the framework of a research work initiated to produce material in 
local languages. This exercise revealed a lot of conceptual problems in addition to vocabulary ones 
in local languages. We could not find words in Dioula for example to make the difference between 
the expressions "arrest warrant", "detention warrant", "detention", "custody". "Civil party" was ex-
plained literally in Dioula and Mooré by "Do you want something to be paid to you" or "are you 
claiming something here ?"The expression "conviction with postponement" was explained by "pri-
son debt" in Dioula and "prison by words of mouth" in Moore, which are completely incongruous 
in the receiving culture. These expressions are inexistant in local languages because the concepts 
themselves are unknown.  
Similarly, in the field of health, communication is very crucial and failure to adequately communi-
cate creates major health problems. Understanding one's illness is to be half cured. Language issues 
in this field and their consequences have been documented (Batchelor et al. 2019; Yoda et al. 2019, 
Sanon et al. 2019). For Roat and Crezee (2015 : 242),  « Communication lies at the heart of health-
care. Without it, providers cannot provide good care, and patients are at risk..… » They explained 
how interpreting in the US hospitals came to be established as a rule because of social justice and 
the fact that it turned out to be cheaper to pay for interpreters than to provide useless care because 
of lack of communication. The language used in Burkina Faso's hospitals is French as in any offi-
cial context. Fear to be misunderstood and lack of confidence prevent people from taking their ill-
ness there, especially when it comes to HIV screening and other sexually transmitted diseases (Sa-
non-Ouattara 2016). It would be easier to adapt the approaches and especially the language to create 
a better environment where health seekers would be safe and confident. Local practitioners should 
be given their right place because they have some contributions to make. The recent corona virus 
epidemic is suggestive of the fact that there is something non-investigated in Africa on the capacity 
of local health providers to face epidemics. Diaby-Kassamba (2017), Sanon-Ouattara (2016) raised 
the need to establish an intercultural dialogue between traditional practitioners and the modern ones 
in Burkina Faso because the concepts of and approaches to illness are different while the success of 
any treatment depends on the adherence of the patients.  
Similarly, the impact of scientific accomplishment depends on the attitude and receptivity of the 
community. 

The ability of science to deliver on its promise of practical and timely solutions to the world's problems does 
not depend solely on research accomplishments but also on the receptivity of society to the implications of 
scientific discoveries. That receptivity depends on the public’s attitude about what science is finding and on 
how it perceives the behavior of scientists themselves. (Agre and Leshner, Science, 2010:921, quoted by the 
national research council 2013 : 9).

Language planning plays an important political role. It contributes to keep peace among communi-
ties. As Ouedraogo (2000) mentioned, "most conflicts and civil wars have had their roots in the 
question of language, ethnicity and the sharing of political power and economic resources (Oue-
draogo, 2000 : 36). This is particularly true for Burkina Faso. In addition, the attacks that Burkina 
Faso is currently experiencing revealed that some ethnic groups and local languages speakers are 
more easily associated to terrorists than others, the same way as Arabic has been for a long time 
considered in Western countries as a suspicious language. Most local conflicts have an ethnic and 
economic connotations. In Burkina Faso, only 10% of the population, representing the literate po-
pulation of the country is trying to drive development of the whole country and this has negative 
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consequences on the overall situation of the country. Language issues and economic ones are inter-
twined. Linguistic imperialism entails the economic imperialism. 

 "The development of all peoples goes hand in hand with the development of their languages.  
 Economic imperialism and linguistic imperialism appear thus as two sides of the same coin.  
 Economically powerful nations naturally wish to expand their languages as natural and normal  
 vehicles of their thought, their cultural values, and their ideologies that they may want or even force  
 other peoples to adopt" (Ouedraogo, 2000 : 1).  

Hence the solutions must include all these aspects. 

3. Solutions and Challenges  

3.1. Some reflections on solutions 

The most trivial solution that one may suggest is the use of local language in education for deve-
lopment. It looks simple and easy but has a lot of implications. As one can see from above, the poli-
tical discourse gives account of the importance of local languages in the education system. changes 
in curriculum design are in progress. In a guide meant for future teachers, the ministry of education 
in collaboration with Elan and AUF developed teaching tools in a bilingual context. They tried to 
lean on the social and cultural context to adapt the contents of teachings to fit development needs. 
They all assume that learning through someone else's culture and language is like deciding to al-
ways lag behind the language owner. Teaching material is being developed in all subjects, taking 
into account the linguistic environment. The idea of introducing local languages in the education 
system is being implemented for secondary school teachers where there is now a compulsory sub-
ject on local languages. Teachers-to-be must now prove that they know the language, culture and 
environment in which they are going to teach. They must take advantage of this environment to 
adapt their teachings. The particular experience in mathematics was appreciated by students who 
find the subject more accessible and demystified. Even before this guideline by education authori-
ties, it was (and is still) common to see young students explaining mathematics in local languages. 
The workshop organized in Ouagadougou in January 2017 on teaching practices introduced the re-
flexion on the use of local language and culture at the university level. Participants were university 
lecturers from Ouagadougou and Roskilde. During group work, they were asked to think about tea-
ching in local languages. The notions of "teaching", "assessment", "exam", "assignment", "mark", 
"distinction" were to be thought of or translated into local languages. During this workshop, a lot of 
notions were discussed in different areas from didactics to the judiciary field. The overall idea was 
to find out how to successfully introduce culture in the learning process for better results and how to 
adapt education to the country's needs.  
Savadogo (2014) shares his experience on the creation of a philosophic language in Mooré. He is 
aware of the linguistic and conceptual difficulties he may encounter for many reasons. First, the fact 
that this language does not have a tradition of writing is an obstacle. Then, philosophy being a rela-
tively new subject in Africa, translation of concepts would lead to a completely arbitrary and non 
understandable language. In addition, there is no tradition of philosophical works written in African 
languages. Therefore, the creation of a philosophical language is totally new. The risk is to produce 
a text non understandable in a language. The author goes from the assumption that knowledge is not 
imprisoned in a given language and that any language can express any knowledge. In his expe-
rience, he gave a series of philosophical lessons targeting students with the level of high school di-
ploma, which means that they have already received an initiation in philosophy. Lessons were divi-
ded into chapters such as metaphysics, ethics, politics and epistemology. They served as an intro-
duction to philosophy which the author is planning to extend to the creation of a philosophical lan-
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guage in its own. The lessons were broadcast on a local radio to keep in line with orality which has 
been the favorite channel of communication of most Africans till now. People showed a lot of en-
thusiasm about this experience. They were given the opportunity to make phone calls to ask ques-
tions. The edition of the lessons given during this first stage is in progress. Professor Savadogo's 
method was tested with success in Mooré the most spoken language of the country. It could be ex-
panded to other languages and subjects. Traditional teaching methods could be exploited. The idea 
is not to get rid of the modern methods of teaching and to reinvent what has already been discove-
red. It is to draw on what exists and to adapt to the current environment which includes here lan-
guage issues. 

3.2. Challenges 

The first challenge to be taken up is real involvement of the African elite and governments. Coloni-
sation was meant to settle a long-term domination and this impacted all aspects of life. 

 The real aim of colonialism was to control the people’s wealth : what they produced, how they produced it,   
 how it is distributed; to control, in other words, the entire realm of the language of real life. Colonialism   
 imposed its control of the social production of wealth through military conquest and subsequent political   
 dictatorship; but, its most important part of domination was the mental universe of the colonized, the control  
 through culture, of how people perceived themselves and their relationship to the world. Economic and   
 political control can never be complete and effective without mental control. To control a people’s culture is to  
 control their tools of self-definition in relationship to others. (Wa Thiong'o, 2003 : 76). 

Nevertheless, Africans should be careful, not to throw away all the contents of colonisation. The 
colonial heritage must be sorted out. There are good and bad aspects of it. Unfortunately, postcolo-
nial authors laid emphasis on the bad aspects mainly. In the current world of globalization, the ten-
dency is to unite, to be stronger to face challenges. Going back to one's local language and culture 
without taking advantage of the others' would seem incongruous. It would mean splitting up forces 
and resources. The inferiority complex of which Africans suffered, leads to the rejection of the West 
and the victimization of African countries. According to history, Africa is not the only continent 
which has undergone colonisation. In fact, it experienced the shortest period of colonisation. All its 
failures cannot be justified by colonial actions. In the fields of education and health, globalization 
imposed standards that poor countries cannot meet. It urges that African countries unite and speak 
with one voice and take part in the debate on the establishment of norms. Speaking with one voice 
does not mean closing one's door to the external world. In every single field of research, Africans 
must lean on their knowledge and establish collaboration with the external world. Every people has 
something to bring and all languages can be used for any purpose. In addition, Africans should learn 
to fund their own research. The strongest of the world, tend to investigate the less privileged ones 
and the results found are taken for granted. People from the West have more data, more information 
on Africans' capacity, African wealth, African behaviors than Africans themselves. This is partly 
due to the fact that the traditions of research and writing are not well developed in that part of the 
world. A lot of knowledge especially in the field of health care is still kept secret and covered with 
beliefs and taboos. Traditional healers resent giving their knowledge to non initiated people. Handi-
craft is also victim of this fact. Knowledge in this field is kept secret, transmitted to a category of 
people and refused to another because of traditional beliefs. In this sense, reflexion should be 
conducted to find out which traditions must be rejected and which ones must be perpetuated. If 
culture refers to what society does and thinks, it appears clearly that not everything is good. 
Research, besides, needs to be locally funded at the national or regional levels because no funding 
is neutral. Funding institutions have their agendas which might not match those of beneficiary coun-
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tries. They set very tight conditions to access funds and expect results useful to them in priority. It 
sounds like cultural and scientific imperialism, but this is reality. The examples of OIF and AUF 
financing research on the use of local languages as medium of instruction is puzzling. Every coun-
try is working to its own development. Hence, having francophonie structures defending African 
local languages is surprising and the outcome of this endeavor can be easily predicted. African re-
searchers who receive fundings most of the time do research on what they were asked to. They tend 
to reproduce the same views as the research commissioners, thus giving the impression that there is 
no way out. Obviously, the judge who set up norms cannot do worse than the person being judged. 
Hence, Africa will continue to lag behind for a long time if it does not take actions, to be autono-
mous in doing its own research. Besides, it has to assume and accept its past, to build on it and 
move forward. Understanding history helps to better plan future.  
African epistemology needs to be revisited. The way knowledge is found and transmitted needs to 
be adapted. Most educated people in Africa have a lot of theoretical knowledge from the universal 
canon which is a rather good thing. Unfortunately this knowledge is somehow disconnected from 
the real needs of the countries. Each country independant politically and financially should be able 
to define its development needs and the means to achieve them. There is a discrepancy between the 
training acquired in most African universities and the job market. Students who leave school wi-
thout a given level have difficulties in finding a job. The only competence they have acquired is li-
teracy in a colonial language which seem artificial and not adapted to his needs. Why is it that chil-
dren who have followed their parents or relatives in a given trade end up being skilled workers, 
more competent that those who went to vocational or formal schools ? Traditional knowledge must 
be collected, kept, and transmitted from generation of generation because Africa has a lot to give 
but teaching needs to be adapted. The modern way of teaching seems to have shown its limits the 
same way as programmes and school curricula. The current unemployment rate is evidence of that 
fact and a lot of adaptations are required. 

Conclusion 
There is a lot of incongruity between discourse and action at every level. The United Nations or-
gans, NGO, local researchers and governments are unanimous on the dangers and risks incurred 
with the current use of languages. Nonetheless, very poor resources are allocated to language issues 
in education. The population not skilled in the colonial language is considered as illiterate, has no 
right and is left behind development issues. There seems to be a "linguistic cacophony, and unintel-
ligibility” in Africa (Zsiga et al., 2014 : 6). The African elite is preaching something and doing so-
mething else. 
Africa is associated the image of curse throughout the world. In spite of its natural wealth, it has 
experienced and is experiencing a lot of troubles which have been investigated. Among all the rea-
sons given to justify the African "curse", the language issue is among the most important ones. 
Knowledge, aptitude and even intelligence have often been and are still associated with the mastery 
of the coloniser's language creating a kind of complex with local languages and their speakers. A lot 
of major development fields such as education, health, justice are hindered by the language pro-
blems. Africa is still carrying the colonial heritage in many aspects, thus perpetuating the colonial 
systems whose main objectives were to dominate over colonies. Research proved that education 
quality and outcome are better when the learners' culture and language are taken into account. Still, 
historical, political and economic constraints are preventing African countries from implementing 
their education policies and to meet their development needs. Unity among African countries, inde-
pendence of thought and autonomous ways of funding research are possible solutions. Leaning on 
universal knowledge on several fields and building on them is also necessary. 
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